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ABSTRACT

The process of teaching and learning English in Isanot satisfactory. Most of the Iranian studemtso have
passed seven years of learning English (from jutasecondary school), fail to acquire expecteell@f proficiency in
English. In the Indian context also, a high peragatof school dropouts who were taught Englishafoout six periods

per week for six years, leave their schools asrigmoof English usage.

Aim: The aim of this study was to identify the existipgoblems of teaching and learning English as a

foreign/second language in the secondary schodtsuefand India.

Material & Method: The samples consist of 400 randomly selected govent secondary school students,
(200 Iranian and 200 Indian), and 20 English teexhéthe same schools. The questionnaires madaiysied on language

usage, teaching strategies, medium of instructiwhEnglish textbooks.

Results & Discussions: Indian students found to have better access tolidBngaudio-visual aids,
they read English newspapers and magazines manditlgatimes as compared to the Iranians and ntgjofithem find
the contents of their English textbooks interestifige extent of speaking English in their Englitdisses was higher than

the Iranians.

KEYWORDS: ELT (English Language Teaching), EFL (English as FRoreign Language), ESL

(English as a Second Language), Questionnaire

INTRODUCTION

English language is considered by many as thenat®nal language. It is a language which hasrseca place
for itself alongside local languages in multilingusommunities and is also learnt by all classestt@ society.
Its acquisition can guarantee the availability pportunities to employment, traveling, higher edizeg and even better
life (Crystal, 1997). The knowledge of English iksa essential to access higher education whichegerdent on

English in many countries.

In Iran, English is taught as a foreign languaged dn India it is taught as a Second Language.
The major difference between English as a Foremmguage (EFL) and English as a Second Language) (Eptesented
in this paper. In an ESL context, English is thetiphor universal medium of instruction in some rapst subjects in

school, while in an EFL context instruction in atlseibjects is not normally given in English (Pratt991).
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Teaching English in Iranian schools starts fromfitst grade of guidance school with three-houekis program
and continues in the four grades of secondary duncaln spite of this, the Iranian school gradustaren't able to
communicate in English (Mahmoodi, 1990). Englishaisght in Indian schools about six periods perknfee six years
(Jahangard, 2005). But it has been estimated tiegt hardly know few words by the time they join aikérsity.
This means that they have hardly been able to IEagiish words at the rate of one word per peridtey do not know
how to use the commonest structures of English. Miieake is in Educational system itself as tedsherget is to
“prepare” his students for the examination and tmotmake them skilled in the use of the language e learning
(Subramanian, 1985). Communicative language tegalas introduced in India in the 1980s; it was dfgtfailure for
the first few years because of the lack of thetragimtext (Gupta, 2005).

Significance of the Study

In this study, the researcher tried to examinerélasons behind the failures of the Iranian stigdentacquire the
expected level of proficiency in English in spitef dearning English for seven successive years
(from the first year of junior to last year of sedary school). Even though various efforts haventiaken by the Iranian
educationalists for improving the situation of Eelgllanguage teaching for the past few decadesam b disappointing
situation still exists in the achievements of Eslglilearning among the lIranian students of secondahools.
So, it is really necessary to explore real reasbe&ind the poor achievements of the students inliging

It is also important to identify the problems thanian students encounter in the process of legfnglish.
Objectives of the Study
The objectives of the study are presented below:
» To explore the ways of developing ELT in Iran & tbvel of secondary schools.

* To study and compare perceptions of teachers amtbrsts of Iranian and Indian secondary schools tatheu

following:
0 Medium of instruction in English class.
o0 Methods used in English class.
o Difficulties faced in ELT.
0 Textbooks.
» To suggest ways for improvement of status of ELTramian secondary schools.
MATERIALS AND METHODS

For systematically describing the situation, weehased a “Descriptive Method” to examine the Eltdtss of
the Iranian and Indian secondary schools. At tineestime, this study could be called as a qualiéatesearch which deals

with issues not directly observable.
Materials

The sample in the present study were consist 0fgtiiyernment secondary school students, 200 fram dnd

200 from India, and 20 English teachers, 10 fraam land 10 from India.
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Iran Sample

A total of 100 students from a girl's secondarhad in the west of Tehran, 50 students from twy'®o
secondary schools from the center of the city @hdtGdents from the two government secondary ssholys and girls)
of Isfahan(the second major city of Iran) parti¢gzhin this study. Further, a total of ten teachepestionnaires were

distributed and filled in by the English teachefsh@ same schools.
India Sample

The Indian study was carried out in three disdraft New Delhi. Questionnaires were collected fr200 students
of four government secondary schools of theseidistrOut of four schools, one was a boy's schowy were girl's
schools and the fourth was a co-educated one.a\ abten teacher’s questionnaires were distribaedng the teachers

of the same schools.

Instrumentation: Development of Tools

Questionnaires

The materials comprised of two types of questimesaone for students and the other for teaclerssisting of

mainly multiple-choice questions and some open-eémpestions.
Student’s Questionnaire

The student’s questionnaire, with 29 questionss wianned with three parts: personal informationeteen
multiple-choice questions covering the areas ofliBhgclasses, English textbooks etc. The last gae emphasis to

teaching styles and methods which contained fivestions.
Teacher’'s Questionnaire

The teacher’s questionnaire, with 30 questions,s wdesigned in four parts: personal information,
fifteen multiple-choice questions, six open-endeagesiions on the problems posed in ELT classesbdeks etc.,

and the last part which questioned teaching andileg strategies.
Distribution of the Student’'s Sample
Table 1 shows the percent of the students in tefralass and their nationality attended in this/sy.

Table 1: Participated Students in Terms of Classes

Table 2 is showing the gender of participated esttslin this study.

Nationality | Total Sample | Class §' | Class 11"
Iran 200 128 (64%) 72 (36%
India 200 92 (46%)| 108 (54%)

Table 2: Percent of the Students in Terms of Gendeand Their Nationality

Nationality | Total Sample Girls Boys
Iran 200 167 (83.5%) 33 (16.5%)
India 200 67 (33.5%)| 133 (66.5%)
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Techniques Used for Data Analysis

After the data were collected, the questionnawese content analyzed. Subsequently, the frequefigach

response was tabulated. Comments from the opededaquestions were used as part of analysis.
RESULTS AND DISCUSSIONS

Some of the major tables related to the issug@@gented below. Further, the results of study witirpretation

and discussion of the results according to the mbjactives of the study are also presented.
Reason for Studying English

All students were asked about the reason for né&hglish. According to the Table 3, 65.5% of [eanstudents
considered passing exam as their reason for stgdymglish, on the contrary, only 31% of Indian snits felt that English

was needed to pass the exam.

It can be concluded that majority of the Iraniamdents learn English only to pass their exam. fiiging of
Kamrul Hasan (2004) supported the result of theigrarespondents to the question. In his findirgcleared that most of
the students study English because it is a cuaticaubject, and they have to read it to pass then@ations and still most

of the teachers spend their time in the Englisestlzom in how to prepare their students to pasmexa

Table 3: Do you Need English to Pass Exams?

Nationality | Sample (n) Yes (%) No (%)
Iran 200 131 (65.5%) 69 (34.5%)
India 200 62 (31%) 138 (69%

Teaching/Learning Strategies/Methods
Listening English TV News/Watching English TV Progams

Learning strategies are tools and techniques ld@hers and teachers use in their learning/tegcpincess.
In fact, the Indian students have more access wglidfnmedia (e.g. TV channels, newspapers, magaziete.) as
compared to Iranian students. According to theetahl the Indian students have better access tm-aiglial aids in
English as 54.5% of them are listening or watcHiglish TV news or programs, while comparativewér Iranian

students (26.5%) have this kind of access.

Table 4: Do You Listen to English TV News or WatclEnglish TV Programs?

Nationality | Sample (n) | Yes (%) No (%)
Iran 200 53 (26.5%)| 147 (73.5%)
India 200 109 (54.5%) 91 (45.5%

Reading English Newspaper

As showed in table 5, reading English newspapeéfferdgreatly between Indian and Iranian student.
The Indian students read English newspapers marefihe times as much of Iranian ones (54.5% v&b6 t@spectively).

Table 5: Do You Read English Newspapers?

Nationality | Sample (n) Yes No |
Iran 200 20 (10%) | 180 (90%)
India 200 109 (54.5%) 91 (45.5%)
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Reading English Magazines/Journals

The Indian students acknowledged that 52.5% ofmthead English magazines/journals regularly, witfiie
Iranian students don’t pay much attention to tiid enly 11% of them were interested to read theaniags/journals on a

regular basis (Table 6).

Table 6: Do You Regularly Read English Magazines/donals?

Nationality | Sample (n) Yes No
Iran 200 22 (11 %) 178 (89 %)
India 200 105 (52.50 %) 95 (47.50 %)

The Indian students showed more importance to Eaaglish magazines/journals for improving their Esty
language. As we noticed from the table 5 and t@btbe percent of the Indian students was aboattfines more than the

Iranian ones.

It should be noted that publication and circulat@rEnglish magazines/journals in India is muchhieigthan in
Iran and it may be the main reason of not readhig English aids by Iranian students as much amifndounterparts.
Moreover, poor English knowledge of the Iranian dstits may further discourage them to read English

magazines/journals.
Listening to English News

Majority of the Indian students i.e. 89.5%, listennews in English, while Iranian students pay lagention to

this learning aid as only 39% of them answeredtigékis question.

Table 7: Do You Listen to News in English?

Nationality | Sample (n) Yes No
Iran 200 78 (39 %) 122 (61%)
India 200 179 (89.5%) 21 (10.5%

There are good numbers of English TV channelsnitia, while Iranian English learners are sufferthge to
shortage of enough English media in their counttgst of the learners prefer learning through auaho audio visual

aids. Television, videos and films are the mostytampmedia with language learners.
Need for Language Teaching Aids in Schools

The details of the table 8, shows that all thailra teachers and 50% of the Indian teachers iptégent study
strongly agreed that language teaching aids sudlinas tapes, short stories, etc. should be usesthools to improve
student’s English learning. Remaining 50% of thdidn teachers in the present study also agreeletamportance of
these teaching aids. According to these data, aggeeof the Iranian teachers on this issue wasetagccompared to the
Indian teachers. Usage of Audio/video English aigish as films, tapes, short stories, etc. are lol@atory for the Iranian
teachers in their teaching process. As the Irasiaents are mostly weak in their English spealdnd listening,
the Iranian teachers feel they need to have suclienbe improve their teaching English as a secanduliage.

Table 8: To What Extent Do You Agree with the Follaving Statement to Improve Student’s Learning?
Language Teaching Aids Such as Films, Tapes, Sh@tories, etc. Should be Used in Schools

Comments Iran (N=10) | India (N=10)
Strongly Agree 10 (100 %) 5 (50 %)
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Table 8: Contd.,

Agree 0 5 (50 %)
Disagree 0 0
Strongly disagree 0 0

According to Celce-Murcia (2001), the high choafethe audio or video aids by the learners may e to the
fact that such media motivate students by bringirglice of real life into the classroom and by pr¢gg language in its
more complete communicative context. Another reasay be the fact that students like to see what Hear, and such

media are more vivid and attention catching thaorar tapes.
Attending Coaching Classes

The table 9 suggested that a significant numbeaheflranian students are attending coaching dags®5%),
whereas the Indian student’s attendance in thesses is not considerable (30%).

Table 9: Do You Attend Any Coaching Class to Improe Your English?

Nationality | Sample (n) Yes No
Iran 200 105 (53.5 % 95 (47.5 %
India 200 60 (30 %) 140 (70 %

High attendance of the Iranian students may berpnéted in two different ways: Firstly, their Eisfjl class at
school is not sufficient enough and they prefeh&we outside English classes. Secondly, the tegdiralities of the
Iranian coaching classes are better than theiriftnglass in school. This also shows the willingnasd interest of Iranian

student’s to learn English language.
Increase of English Classes

For improving student’s learning, both Iranian &ndian teachers were asked whether there shoudah lirecrease
in number of English classes in their school. Asblga 10 indicates, 100% of the Iranian teachers
(70% strongly agree and 30% agree) and 90% ofrithiah teachers (40% strongly agree and 50% aggeega that more
English classes were required.

Table 10: To What Extent Do You Agree with the Statment “English Classes
Should be Held More” to Improve Student’s Learning?

Comments Iran (N=10) India (N=10)
Strongly Agree 7 (70 %) 4 (40%)
Agree 3 (30%) 5 (50 %)
No answer 0 1(10 %)
Disagree 0 0
Strongly disagree 0 0

English Textbook Assessment

Textbooks play an essential role in language aasss in all types of educational institutions. &ealuate and
compare the English textbooks prescribed in th@rsdary schools of the two countrighe researcher devised some
guestions in the both student and teacher’'s quesices as presented below in table 11 and 12. observed, there was
a very big difference between the Indian and Inaniasponses regarding the contents of their Engdhsitbooks.

It meant that the Iranian learners were not satisfiith their English textbooks. This factor hasemative impact on

learning process. According to the table 11, majasf the Indian students find the contents of thenglish textbooks
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interesting (74.5%), whereas only 15.5% of theigarstudents thought that way. Further, 32% ofitheian as compared
to only 10.5% of the Indian students found theiglsh textbook boring.

The Iranian students stated that their Englishbtmoks were not interesting. It means that Irariaglish
textbooks contents need to be revised in a morerasting and interactive manner. According to Morg996),
Iranian English textbooks of the secondary schaotssuffering from various problems, as being bulagk of relation

among the materials and insufficient explanatiothefwords which cause more problems for the stisden

Table 11: How Do You Find the Contents of Your Engsh Textbook?

Comments | Iran (N=200) | India (N=200)
No answer 11 (5.5%) 2 (1%)
Interesting 31 (15.5%) 149 (74%)
Boring 64 (32%) 21(10.5%)
Not sure 93 (46.5%) 26 (13%)
Others 1 (0.5%) 2 (1%)

For improving student’s English learning, bothcteers were asked to what extent they agree to inéemesting
English textbooks for students. The findings of thigle 12, suggested that all the Iranian teactteosgly agreed that the
textbooks should be interesting regarding the custeictures, colors, etc. 80% of the Indian teaslstrongly agreed and
rest 20% agreed that their textbooks should be maxte interesting.

Table 12: To What Extent Do You Agree with the Folbwing Statement to Improve Student’s Learning?
The Textbooks Should be Interesting (Regarding th€ontent, Pictures, Colors, etc.)

Comments Iran (N=10) | India (N=10)
Strongly Agree 10 (100%) 8 (80%)
Agree 0 2 (20 %)
Disagree 0 0
Strongly disagree 0 0

The teachers were asked to define the teachyabiliheir English textbooks i.e. how far thettaooks were able
to impart English learning to students. Accordinghe findings of table 13, the results showed 8f%he Iranian and

only 20% of the Indian teachers stated that thegligh textbooks are not interesting.

Cunningsworth (1995) suggested that textbooksaareffective resource for self-directed learning,edfective
resource for presentation material, a source @sdnd activities, a reference source for studensyllabus where they
reflect pre-determined learning objectives, andpsupfor less experienced teachers who have ygaito in confidence.
He also contends that we should also ensure tha¢fid selection is made, and that the materidected closely reflect
the needs of the learners and the aims, methodbk,values of the teaching program". From the abde¢ements,
we can conclude that, one of the ways to improearrsiculum is to improve the textbooks by evalugtand assessing

them from the learners.

Table 13: Express Your Opinion about the Teach Abity of the Textbook You Teach

Comments Iran (N=10) | India (N=10)
Not interesting 8 (80%) 2 (20%)
Good books 0 1 (10 %)
Some boring some interestin 0 6 (609%)
Blank 2 (20%) 1(10 %)
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Medium of Instruction

Medium of instruction is the language that is usedeaching. In India, media of instruction swigshamong
English, Hindi, and the respective state’s offideaiguages, while in Iran medium of instructiomiestly Persian (Farsi).

Following tables explore the issue among the bi@thidn and Indian secondary schools.

As observed from the table 14, the Indian studertsverse in English more than Iranian students
(36% vs. 29.5% respectively) and use their mothengte less than the Iranians in their English class
(17% vs. 27% respectively). The other finding abttable shows that the usage of English along Vaital language
(mother tongue) is more preferred by the Indiadetis (47% vs. 37% respectively).

Table 14: Which Languages Do You Mostly Use in Eniglh Classes?

Comments Iran (N=200) | India (N=200)
English & local 74(37%) 94 (47%)
English 59 (29.5%) 72 (36%)
Local 54 (27%) 34 (17%)
No answer 13 (6.5%) 0

With these findings, we could conclude that bdth tranian and Indian students use their motheguenn
English class but the usage of local language byrmian students was higher than the Indian ddesseini (2007) has
discussed this matter and said “English taughtutinostudent’'s mother tongues, exaggerates the xtoimelran as
compared to India, and therefore, students do ae¢ lample opportunities for more natural acquisitd the language”.
This conclusion supports our findings in both theurdries and justifies the last finding related lagk of English

environment in Iran.

According to results of table 15, majority of thelian teachers (90%) believed that their studen¢sable to

follow his/her class if conducted in English howewaly 30% of the Iranian teachers believing thmea

Table 15: Are They Able to Follow Your Class if Coducted in English?

Nationality | Sample (n) Yes No
Iran 10 3(30%)| 7 (70 %
India 10 9(90%)| 1(10%

The next question of the study on medium instarctvas about the importance of avoiding use of ertbngue
in English classes by both teachers and students. w& see in table 16, 50% of the Iranian teachers
(10% strongly agree and 40% agree) and eighty percent of the Indian teach&@¥4 strongly agree and 306 agree) agreed
that teachers and the students should try to axgith mother tongue in English classes.

Table 16: To What Extent Do You Agree with the Folbwing Statement to Improve Student’s Learning?
The Teachers and the Students Should Try to Avoid §ing Mother Tongue in English Classes

Comments Iran (N=10) | India (N=10)
Strongly Agree 1 (10%) 5 (50%)
Agree 4 (40%) 3 (30%)
No answer 2(20%) 0
Disagree 1 (10%) 2 (20%)
Strongly disagree 2 (20%) 0
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CONCLUSIONS

According to findings opted from the present stuglyT in the Iranian and Indian secondary schoetsss to be
unsuccessful and English language proficiency amdnecunicative competencies of a majority of the stid are still
open to question. In Iran, most of the students,owhave passed seven years of learning English
(from junior to secondary school), were not abledomunicate even their basic intentions effecyivéhis is the reality
in spite of the fact that they have had nearly 1860rs of formal language instruction in their laage classes before

entering the university. Most of them have a vasgipcommand over the English language.

On the basis of the conclusions of this studgait be said that most of the Iranian students den&ive adequate
exposure to the English language, only the textbauid not any other English books are taught, lagiet tis frequent use

of mother tongue by both students and the teachers.
REFERENCES
1. T.B. Subramanian, “Teaching of English Made Eadjdcmillan India Limited, Madras, 1985, p.56.

2. M. Celce-Murcia, “Language teaching approaches:ofearview.” in Teaching English as a Second or Fprei
Language, M. Celce-Murcia (Ed.) Boston: Heinle &ide, 2001, pp. 3-11.

3. D. Crystal, (1997) English as a Global Languagankyédge: Cambridge University Press.
4. A. Cunningsworth, “Choosing your coursebook.” OxfoMacmillan Education, Heinemann Publishers, 1995.
5. S. M. H. Hosseini, “ELT in higher education in Irand India: A critical view.” Language in India, 7;11. 2007.

6. M. Kamrul Hasan, “A linguistic study of English lgmage -curriculum at the secondary level in

Bangladesh- a communicative approach to curricuderelopment”. Language in India, 4, 2004.

7. F. Moradi, "An Investigation into the Problems ofathing & Learning English in Tehran Province."
M. A. Thesis. Shiraz, Shiraz University, 1996.

8. C. Prator, “Corner stones of method and names Herprofession” In Celce-Murcia (Ed) Teaching Erglis
Heinle & Heinle 11-22, 1991.

9. D. Gupta, “ELT in India: A Brief Historical and Cemt overview". The Asian EFL Journal, 7, 1-13, 200

10. A. Jahangard, “Evaluation of EFL materials taughtranian public high schools.” The Asian EFL Jalrn
9, 130-150, 2007.

11. G. Mahmoodi, "Analysis of English Language Teachigblems and Failure in the Educational System."
Roshd Language Journal, 22, 13-19, 1990.

12. A. J. Shermila, A study of skills of reading compension in English developed by students of stahnidtan the
schools in Tuticorin district. Language in India,18¢-20, 2006.

Impact Factor(JCC): 1.3648 - This article can be denloaded from www.impactjournals.us







